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Education is the process by which the individual acquires knowledge and skills necessary for appreciating and adapting to the environment and the ever changing political, cultural, technological and social-economic conditions of the society and the means as means of realizing one’s full potential. The aim of this study was to investigate the “Factors Affecting Pupils’ Performance in   Primary School Leaving Examination (PSLE) in Ruangwa District, Lindi Region, Tanzania. The study methods utilized qualitative and descriptive statistics with random sampling technique to select 165 respondents comprised of 8 standard seven pupils of the year 2013 with poor reading and writing skills but passed PSLE, 87 standard seven pupils of the year 2014, 30 parents and 40 teachers. The study findings revealed the variables with substantial impact on the academic performance were, “punishment of the pupils with low marks counted 50% of the respondents, pupils did not attend pre-primary classes about 63% , multiple choice exams helped them to pass  PSLE about 63%, low education level of the parents 60%, lack of food in the schools 65%, cultural practices affecting pupils performance counted 65%, lack of motivation to the teachers by the government about 68%, while lack of in-service training 60%, and the ratio of Kiswahili books per pupils with one book shared more than four (4) pupils counted 53%. Therefore, it is recommended that in order to improve pupils’ performance in Ruangwa District attention should be given to all variables affecting pupils’ performance in primary schools level. Further research can be done on factors affecting school performance in Certificate of Secondary Education (CSE) and Advanced Certificate of Secondary Education (ACSE) in similar environment. 
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1.1 Background to the Problem
Education is a process by which the individual acquires knowledge and skills necessary for appreciating and adapting to environment and the ever- changing social, political and economic conditions of a society and as a means by which one can realize one’s full potential. It provides desirable and worthwhile broad and in depth modes of thought, skills, attitudes and understanding needed for the full development of human thinking and actions; it embodies within it science and technology [Education and Training Policy (ETP), 1995]. The main delivery system for the basic education of children, outside the family, is primary schooling. The major objective of pre-school and primary education is to lay the social cultural foundations which ethically and morally characterize the Tanzanian citizen and nation. 

It prepares every citizen to continue on the unending journey of lifelong education, training and learning processes. Primary school education is fundamental to the strengthening of higher levels of education, laying strong foundations in scientific and technological literacy and capacity and thus a means to self-reliant for personal and national development (ETP, 1995). Primary school education consists of 7 years of basic education after pre-primary. This education is universal and compulsory to all school age going children in Tanzania. The main objective of primary education is to lay the social-cultural foundations which ethically and morally characterize a nation. This education is intended to enable every child to acquire broad and integrated knowledge, skills and understanding needed for survival, conservation of the environment and life-long education. These goals, however, cannot be achieved without a well established and effective management and administrative machinery.  Primary schooling system was intended to enable every child to acquire basic learning tools of literacy, communication, numeracy and problem solving as well as basic learning content of integrated relevant knowledge, skills and attitudes needed for survival and development to full capacity. In addition, it was meant to provide the child with the foundation of self-initiatives, self-advancement, and self-confidence and to prepare a child for secondary level education (ETP, 1995). The current performance of pupils in Primary School Leaving Examination (PSLE) especially for public schools found in less developed areas and in rural areas leaves a lot of questions as to whether the intended targets of primary schooling are being achieved! Such questions, in turn raise doubts on the quality of education embedded in many public primary schools. 

Paper one of the global monitoring reports presented in Education For All (EFA) meeting on 1/3/2004 identifies six perspectives of measuring education quality, namely; the productivity view, instrumental effectiveness view, adaptation perspective view, equity perspective view, efficiency perspective and disjointed view. This study opted to use the perspective of productivity view but with reference to PSLE as a measure of education quality. According to this view, the success of the systems is seen as depending on the attainment of the aspired outputs/outcomes. For example in the sense of a satisfactory quantity of school-leavers that have attained a specific level (which may be formalised as a diploma), or in terms of an acceptable level of employment of students with a certain diploma, or in terms of performance in examinations. According to this view output/outcome/impact indicators are predominant or even the only type of quality indicators that need to be monitored. The introduction and application of performance standards is closely related to the productivity view of educational quality. Basically performance standards are norms, cutting scores or “thresholds” defined on a specific output, outcome or impact indicator. Although, pupils’ performance in PSLE may not be the true reflection of their ability and quality education, however, it is the closest indicator of the extent of the pupils’ achievement in a given level of education. The decision to use PSLE as a measure of performance should be based on what the purpose of the exam is and the uses that will be made of its results. If the purpose is only to check on factual and procedural knowledge, if the PSLE will not have a major effect on overall curriculum and instruction, and if conclusions about what pupils know in a subject will not be reduced to what the exam measures, then a PSLE might be somewhat helpful provided it is unbiased, well written and related to the curriculum.

If they substantially control curriculum or instruction, or are the basis of major conclusions that are reported to the public, or are used to make important decisions about pupils, then PSLE are quite dangerous. To this point in time, get aside the critiques of using PSLE as a measure of performance because there are no other officially established mechanisms that are used in selection of pupils to further levels. Therefore, this study, intends to explore the Factors Affecting Pupils’ Performance in PSLE in Ruangwa District Lindi Region, Tanzania.
1.2 Statement of the Problem
It is not possible to ensure desirable performance in education without at the same time ensuring the availability and equitable distribution of resources. Critical resources, in this regard, include teachers, teaching and learning materials, school equipment and financial resources. Therefore, the government has to ensure that adequate resources are made available and provided to enhance better performance in education. The Government of Tanzania in collaboration with other stake holders of education has done a lot to gain improvement in the education sector but most efforts are in vain because the performance in many public primary schools especially those located in rural areas does match the financial, physical and social resources allocated for the education sector. Ruangwa district is not an exceptional as far as deteriorations in primary school performance is concerned. The increase in allocation of fund for primary schools in Ruangwa district is reflected in the increase of social and physical infrastructures for the duration of five years, that is, from 2010 to 2015. For example, classrooms increased from 411 to 474, desks from 8135 to 9461, teachers from 458 to 663, pupils’ pit latrines from 408 to 467, teachers’ houses from 171 to 182, pupils’ book ratio improved from 1:5 to 1:3 and pupils- teachers’ ratio improved from 1:53 to 1:38 (Department of primary education, Semiannual report, 2015) but such increase is not reflected in the performance of PSLE. For example the average performance in PSLE in 2009, 2010, 2011, 2012 and 2013 was 37.9%, 52.8%, 36%, 17.7% and 42.3% respectively. These results have the mean of 37.6% who passed PSLE and joined secondary schools with proportion of 62.4% who fail. Such poor performance which does not match the resources   allocated for education signals something wrong. Therefore, this study aimed to explore factors that inhibit proper performance in PSLE.
1.3 Objective of the Study	
1.3.1 General Objectives
The general objective of this study was to find out the factors that affect pupils’ performance in PSLE in Ruangwa District, Lindi Region, Tanzania.
1.3.2  The Specific Objectives of the Study Were:
      To determine the school based factors that affect pupils’ performance in PSLE.
(i)	To set up parents’ based factors that affect pupils’ performance in PSLE in Ruangwa District.
(ii)	To establish community based factors that affect pupils’ performance in PSLE in Ruangwa.
(iii)	To identify teacher based factors that impact pupils’ performance in PSLE in Ruangwa.
(iv)	To establish strategies that can be adopted to improve pupils’ performance in Ruangwa District.
1.4  Research Questions
(i)	What and how the school-based factors that affect pupils’ performance in PSLE in Ruangwa District?
(ii)	Which are parents-based factors that affect pupils’ performance in PSLE in Ruangwa  District?
(iii)	  What are community-based factors that explain pupils’ performance in PSLE?
(iv)	 What are the teachers based factors that affect pupils’ performance in PSLE?
(v)	 What strategies need to be adopted to improve pupils’ performance in PSLE in Ruangwa District?
1.5  Significance of the Study
The study is useful in the following areas:
(i)	To the Pupils: It is can help to improve pupils’ performance in PSLE in Ruangwa District.
(ii)	To the Parents: It can assist them in cost sharing and support their children at home.
(iii)	To the Teachers: It can help in setting alternatives punishment to slow learners.
 (iv) To School: It is useful in planning good environments for pupils.
(v)  To the Libraries: As a point of references by other Scholars, public and other researchers.
(vi) To Policy Makers: It is useful to formulate policies to abandon corporal punishments and bad cultural practices in order to improve pupils’ performance in PSLE in Ruangwa District.
(vii) To other Researchers: It may supplement to the existing body of knowledge as source of references for studying other factors that affect pupils/students’ performance in other related areas of CSE & ACSE.
1.6  Scope of the Study
The study intended to explore factors that affect pupils’ performance in PSLE, to meet the intended objectives the study identified 15 independent variables that are sought to have an impact on pupils’ performance. Fourteen variables out of 15 independent variables fall in four categories, that is, school based factors, parent based factors, community based factors and teachers’ based factors. One variable which is nature of examination setting do not fall in either of those categories but was also observed to see its impact on pupils’ performance in PSLE. School based factors included punishment that pupils get due to getting low marks, pre-primary program, ratio of Kiswahili book per pupil and presence of play ground in that school. Alternatively parents’ based factors comprised of education level of parent, contribution of food by parents, assistance pupils get from parents and parents’ consultation with teachers. On the hand, presence of cultural practices was termed as community based factor while teachers’ based factors integrated age of teacher, teachers attending in-service training, method of teaching, inspection done by head teachers and whether teaches feel motivated.
1.7	 Limitations of the Study
(i)  Despite of assuring the respondents on confidentiality of the information collected but some parents failed to provide proper information by fearing that they might be reported to government.
(ii) The study area was done in Ruangwa District which might limit the generalization of the findings obtained beyond the study area especially in places with different social and economic characteristics.
 (iii) The study was limited by small sample size due to financial barriers but also failure to find the   intended respondents in their respective areas.
1.8. Analytical Framework 
There are a number of different analytical frameworks through which to view the effects of different determinants of education performance. Descriptive survey design done by  Mbugua et al., (2012), has made the distinction between variables considered to be school-based factors, teacher-based factors, pupils-based factors and community based factors. Variables that were termed as school-based factors include; commencement of learning, adequacy of learning resources, frequency of staff meetings in a term, frequency of checking teachers’ schemes of work, frequency of checking teachers' lessons plans, adequacy of teachers’ prior preparation and observation of classes by head teachers. For variables that were considered as teacher-based factors comprised of teacher commitment level, frequency of absenteeism among teachers, teachers’ motivation, teacher turn-over rate and teachers’ workload. Mbugua et al. (2012) singled three factors that were considered as pupils-based factors namely; pupils’ frequency of absenteeism, pupils’ lateness and pupils’ language use. Factors that were classified as community based factors included; parents’ consultation with teachers, parental response to provision of learning materials, parents’ willingness to participate in school development and assistance pupils get at home. For this study, the researcher  borrow heavily from the distinctions made by Mbugua et al. (2012) on school-based factors, teacher-based factors, pupils-based factors and community based factors. In addition, this study introduces new variables that were not captured by Mbugua, these variables include; punishment of pupils, pre-primary schooling, multiple choice exams, presence of play ground in schools and parents’ willingness to contribute food for his/her child. Even though the data do not contain all information that explain education performance but the researcher still feel confident that a lot can be learned about the determinants of education effectiveness.
1.9  Conceptual Framework





Independent Variables                     Intervening Variable         Dependent Variable
Figure 1.1: Conceptual framework  














The chapter presents both theoretical and empirical literature review. Theoretical literature review provides an overview of different perspectives on education quality worldwide. On the other hand, empirical literature review presents some of the main propositions and their arguments in order to give a brief synopsis about the determinants of education performance. Historically, there have been remarkable debates over the determinants of education performance. To some, social and economic factors, rather than specific education interventions, were the primary driving forces behind the historical improvement in education performance in some countries. Others regard health factors as chief elements in determining education performance. Yet, some of the current perspectives have incorporated multidisciplinary approaches and applied a number of factors like parents’ based factors, pupils’ based factors, school based factors, community based factors and teachers’ based factors to explain the causes of education performance.

2.1  Theoretical Literature Review
2.1.1  Different Perspectives on Education Quality
 Scheerens (2004) identified six different perspectives on education quality; these are the productivity view, instrumental effectiveness view, adaptation perspective view, equity perspective view, efficiency perspective and disjointed view. The productivity view, according to this view, the success of the systems is seen as depending on the attainment of the aspired outputs/outcomes. For example in the sense of a satisfactory quantity of school-leavers that have attained a specific level (which may be formalised as a diploma), or in terms of an acceptable level of employment of students with a certain diploma. According to this view output/outcome/impact indicators are predominant or even the only type of quality indicators that need to be monitored. The introduction and application of performance standards is closely related to the productivity view of educational quality. Basically performance standards are norms, cutting scores or “thresholds” defined on a specific output, outcome or impact indicator. Standards can be absolute or comparative. An example of an absolute standard would be the statement that in a particular country at least 60% of the pupils at the end of lower secondary education reach a particular proficiency level in reading literacy. 

An example of a comparative or relative standard would be the statement that the countries in the European Union will all be among the 10 % highest scoring countries in the world on a particular international achievement test in 2009. Comparative standards are also described as benchmarks; and a specific country or organisation to which others wish to compare themselves could then be called the (inter)national benchmark. Standards and benchmarks in many contexts are not just used retro-actively, in order to evaluate, but also pro-actively, in the sense of targets. The instrumental effectiveness view (Scheerens, 2004), according to the instrumental effectiveness view there is a clear perspective for the selection of context, input and process indicators, namely their expected effect on outcomes. To the extent that effectiveness or production functions can be completely specified, in other words outcomes can be totally predicted, context, input and process indicators could replace outcome indicators. The value of certain levels and forms of inputs and processes is determined by their instrumental potential. Clearly the instrumental perspective offers a more dynamic handle for policy, as it considers not only given constraints but also factors that are policy malleable. The instrumental effectiveness perspective has a particular interest in malleable characteristics at school level. An important technical aspect of the instrumental effectiveness perspective is the notion of establishing the added value of schooling. This means that the effect of malleable input and process conditions on pupils’ performance is to be analysed over and above the impact of pupil background characteristics. The most straightforward way to accomplish this is to measure achievement at two points in time, minimally, so that learning progress can be assessed.
The adaptation perspective, (Scheerens,2004) , this view “transcends” the instrumental effectiveness perspective by not only looking at the question how to do things right, but first of all considering the question on how to do the right things. In other words the adaptation perspective would lead to a critical analysis of educational goals. Conditions that allow for a continuous sounding of changing contextual conditions for the education province would receive emphasis as means, while labour market outcomes or “social capital” could be considered as ends, according to this view. The adaptation perspective would also cover defining a part of the school curriculum as meant to adapt to the specific environmental context and local and national culture. As such, this perspective could be seen as an important complimentary perspective to the instrumental effectiveness view, which takes more or less universal standards in basic subjects for granted. At the macro-level of national education systems the adaptation perspective could focus at an inventory of institutional structures for continuously checking the complicated interactions between societal demands for education and the existing educational targets and priorities. At school level school-community relationships and parental involvement are examples of areas that should be focused from this perspective. The equity perspective (Scheerens, 2004), when inputs, processes and outcomes are analysed for their equal or “fair” distribution among participants in education with different characteristics and equity is the primary facet of judging educational quality. Because the equity issue has several different interpretations, these will be outlined in a bit more detail than was done for the other quality perspective described so far. 
First of all equity of achievement outcomes can be studied by considering measures of between pupil and between school variations. While the primary interest of educational effectiveness studies is to assess the impact of malleable factors over and above pupil background characteristics achievement results at the individual pupil level are “adjusted” for the impact of these variables. At the same time there appears to be an additional impact of the average of relevant pupil background characteristics, such as socio-economic status on achievement. To the degree that these pupil level background conditions at individual or school level have a larger impact on achievement school systems can be judged as comparatively selective versus equitable. Secondly, research, particularly surveys, can provide information about the extent to which the levels of inputs and process are the same (or different) in all schools and all provinces within countries. In other words, how equitably are the resources or processes allocated or distributed across schools and provinces within a country? When the teaching force in each school is described, for example, can it be said that all pupils in whichever school they are – have the same quality of teachers? Or the same provision of resources, and so on? It is important to view the levels of input and process provision and equity at the same time. If the achievement levels are all low (and much lower than they should be) but there is very little variation among schools, then we know that the schools all have the same very low level. The patterns of variation in school provisions are relevant information for educational policy. If the levels of school resources are very different among schools within provinces then it could be seen as the job of the provincial authority to do something about this. If there are large differences among provinces but few differences among schools within provinces then the national authority must do something to ensure more equity among provinces. Assuming that there is some measure of the socio-economic status (SES) composition of the pupil body within schools, then it would also be possible to examine if it is the poorer SES schools that have fewer provisions and the higher SES the higher levels of provision. Similar kinds of questions could be raised with respect to other grouping variables of schools, like: urban/rural and private/public.
 
A third way of thinking of equity is based on the philosophy of compensation and “positive discrimination”. Related and more neutral sounding, terms in education are: adaptive teaching and differentiation within classrooms. The basic idea is that something extra is done for pupils that are in some way or another “disadvantaged”. Examples are smaller classes, extra tutoring, ancillary services to schools, like free school meals, adaptive teaching approaches, increased learning time. School surveys can capture such measures or programs in a descriptive way. The distribution of “extras” for disadvantaged learners across schools within countries could also be seen as a specific example of equity in the sense of the first meaning, stated above (equitable distribution of inputs). As a fourth interpretation, a sophisticated combination of “school effectiveness” and “equity in schooling” is addressed in studying what is known as “differential effectiveness”. This branch of school effectiveness research specifically addresses the question which kind of school – and instructional conditions work best for disadvantaged as compared to more “advantaged” pupils. Fifth and finally, there is the meritocracy-interpretation of equity, based on the aspiration that each pupil should achieve according to his or her aptitude and irrespective of socio-economic status. Measurement implications for assessing equity in terms of meritocratic potential of educational provisions are the availability of scholastic aptitude measurements or intelligence tests.
The efficiency perspective (Scheerens,2004), this perspective can be seen as a further demand on the productivity and instrumental effectiveness view, by considering the highest possible outcomes at the lowest possible costs. It is vitally important for the economic analysis of efficiency and effectiveness that the value of inputs and outputs can be expressed in terms of money. For determining efficiency it is necessary that input costs like teaching materials and teachers' salaries are known. When the outputs can also be expressed in financial terms efficiency determination is more like a cost-benefit analysis (Lockheed, 1988). It has to be noted, however, that a strict implementation of the above-mentioned economic characterisation of school effectiveness runs up against many problems. These already start with the question of how one should define the “desired output” of a school, even if we concentrate on the short term effects. For instance, the “production” or returns of a secondary school can be measured by the number of pupils who successfully pass their school-leaving diploma. The unit in which production is measured in this way is thus the pupil having passed his or her final examination. Often, however, one will want to establish the units of production in a finer way and will want to look, for instance, at the grades achieved by pupils for various examination subjects. In addition, there are all types of choices to be made with regard to the scope of effectiveness measures. Should only performance in basic skills be studied; is the concern also perhaps with higher cognitive processes and should not social and/or affective returns on education be established? Other problems related to economic analysis of schools is the difficulty in determining monetary value on inputs and processes and the prevailing lack of clarity on how the production process operates (precisely what procedural and technical measures are necessary to achieve maximum output). Relevant to the question on how useful one regards the characterising of effectiveness in economical terms is the acceptability of the school as a metaphor for a production unit.

The disjointed view (Scheerens, 2004), combinations or relations between the various elements that impact education were central in the previous views that represent a particular perspective on education quality. An alternative view is to consider each element “on its own’ and judge whether it is manifested in an acceptable way, or at an acceptable level. In this way one could, for example, consider levels of teacher training, as a (minimum) requirement for being allowed to function as a teacher, class sizes could be judged in terms of being acceptable for being “manageable” units for teachers and pupil, and teaching strategies could be rated according to norms of good practice. The disjointed view is descriptively the simplest one, although in an evaluative sense it is perhaps the most arbitrary one. When considering, from a practical point of view, the way these perspectives on educational quality are being reflected in the composition and use of actual indicator systems it appears that the last perspective, the “disjointed view” is predominant (Scheerens et al., 2002). From a conceptual point of view the range of perspectives on educational quality that can be “generated” from the basic input-process-outcome-context framework appears to underline the heuristic value of this framework for addressing issues of defining and measuring educational quality. 
2.2  Empirical Literature Review
2.2.1 Education Level of Parents
According to the National Institutes of Health, the education level of a parent is a significant predictor of a child's educational achievements and behavioral outcomes. Parents, who are educated raise children to have healthy self-perceptions when it comes to their academic abilities, engage them in intellectual activities that help them develop a healthy attitude about learning and generally have children with fewer behavioral problems that may hinder their learning experiences. In an article for the National Institutes of Health, Eric Dubow (2007), professor of psychology at Bowling Green State University, reports that data analyzed over time suggests that maternal education plays a significant role in a child's developing intellect perhaps even more than his family's socioeconomic status. A 2005 study by the Institute of Social Research at the University of Michigan found that a parent's education directly affects standardized achievement testing score, (Seifert, 2015). 

Behavioral Role, according to statistics reported in 2007 by the National Center for Children in Poverty report, parents with lower education levels earn low incomes. Behavioral problems such as aggression are more commonly found in families with lower incomes and lower education levels. Dubow believes that behavioral problems may affect a child's ability to learn. A pupil who is frequently punished for behaving badly in school may develop a negative attitude about school and academia, which in turn affects the child's desire to learn and his motivation to achieve academic success (Seifert, 2015).  Role modeling, a 2013 study published in the journal Research in Social Stratification and Mobility revealed that parental involvement is actually more important than the school itself when it comes to pupils' academic achievement. In a 2005 article published for The London Review of Education, Eccles pointed out that children learn by example often through observations at home. If a child's parents are reading books, attending ongoing education classes and taking him along to the museum and library  all activities educated parents are more apt to do  they are engaging him in a number of direct-learning experiences that will help him value achievement and success. Parental Expectations, according to Eccles, parents with higher education levels have stronger confidence in their child's academic abilities and they also have higher expectations of their child. They expect that their child will earn good grades, behave well in school and attend college. These high expectations motivate their child to do well. The confidence they have in their child builds his own confidence in his academic abilities and makes him more likely to succeed (Seifert, 2015).
2.2.2 Parents’ Assistance
While there’s no doubt that school is important, the parental involvement by checking homework, attending school meetings and events, discussing school activities at home have a more powerful influence on pupils’ academic performance than anything about the school the pupils attend. The study (​http:​/​​/​www.eurekalert.org​/​pub_releases​/​2010-10​/​uol-pek102910.php​), published in the Review of Economics and Statistics, reports that the effort put forth by parents (reading stories aloud, meeting with teachers) has a bigger impact on their children’s educational achievement than the effort expended by either teachers or the pupils themselves. And a third study (​http:​/​​/​www.sciencedaily.com​/​releases​/​2008​/​05​/​080527123852.htm​) concludes that schools would have to increase their spending by more than $1,000 per pupil in order to achieve the same results that are gained with parental involvement, ( Paul, 2012). So parents matter which is a point made clear by decades of research (​http:​/​​/​www.ucpress.edu​/​book.php?isbn=9780520271425​) showing that a major part of the academic advantage held by children from affluent families comes from the “concerted cultivation of children” as compared to the more laissez-faire style of parenting common in working-class families. But this research also reveals something else: those parents, of all backgrounds, don’t need to buy expensive educational toys or digital devices for their kids in order to give them an edge. They don’t need to chauffeur their offspring to enrichment classes or test-prep courses. What they need to do with their children is much simpler: talk, (Paul, 2012).
But not just any talk. Although well-known research by psychologists Betty Hart and Todd Risley has shown that professional parents talk more (​http:​/​​/​products.brookespublishing.com​/​Meaningful-Differences-in-the-Everyday-Experience-of-Young-American-Children-P14.aspx​) to their children than less-affluent parents  a lot more, resulting in a 30 million (​http:​/​​/​www.eric.ed.gov​/​ERICWebPortal​/​search​/​detailmini.jsp?_nfpb=true&_&ERICExtSearch_SearchValue_0=EJ672461&ERICExtSearch_SearchType_0=no&accno=EJ672461​) “word gap” by the time children reach age three  more recent research is refining our sense of exactly what kinds of talk at home foster children’s success at school. For example, a study (​http:​/​​/​newsroom.ucla.edu​/​portal​/​ucla​/​conversing-with-child-more-effective-94603.aspx​) conducted by researchers at the UCLA School of Public Health and published in the journal Pediatrics found that two-way adult-child conversations were six times as potent in promoting language development as interludes in which the adult did all the talking. Engaging in this reciprocal back-and-forth gives children a chance to try out language for themselves and also gives them the sense that their thoughts and opinions matter. As they grow older, this feeling helps middle and upper class kids develop into assertive advocates for their own interests, while working-class pupils tend to avoid asking for help or arguing their own case with teachers (Paul, 2012).
2.2.3 Corporal Punishments on Pupils
Corporal punishment is a discipline method in which a supervising adult deliberately inflicts pain upon a child in response to a child's unacceptable behavior and/or inappropriate language. The immediate aims of such punishment are usually to halt the offense, prevent its recurrence and set an example for others. The purported long-term goal is to change the child's behavior and to make it more consistent with the adult's expectations. In corporal punishment, the adult usually hits various parts of the child's body with a hand, or with canes, paddles, yardsticks, belts, or other objects expected to cause pain and fear. Research on corporal punishment has shown that it may be harmful. Many other methods of discipline are effective in promoting self-control, eliminating undesirable behaviors and promoting desired behaviors in children. Some recommends non-violent methods of addressing inappropriate behavior in schools, such as behavior management and school-wide positive behavior supports.
Corporal punishment signals to the child that is a way to settle interpersonal conflicts is to use physical force and inflict pain. Such children may in turn resort to such behavior themselves. They may also fail to develop trusting, secure relationships with adults and fail to evolve the necessary skills to settle disputes or wield authority in less violent ways. Supervising adults who will-fully humiliate children and punish by force and pain are often causing more harm than they prevent. Seifert (2015) argued that a pupil who is frequently punished for behaving badly in school may develop a negative attitude about school and academia, which in turn affects the child's desire to learn and his motivation to achieve academic success. Some research shows long-term harms (​http:​/​​/​www.endcorporalpunishment.org​/​pages​/​pdfs​/​Summary%20of%20research%20on%20the%20effects%20of%20corporal%20punishment%20April%202013.pdf​) connected to corporal punishment such as mood and anxiety disorders, lower test scores (​http:​/​​/​www.hrw.org​/​news​/​2010​/​04​/​14​/​corporal-punishment-schools-and-its-effect-academic-success-joint-hrwaclu-statement​), truancy and for later in life develop addiction and spousal abuse.
2.2.4 Multiple Choice Exams
Multiple-choice items are best used for checking whether pupils have learned facts and routine procedures that have one, clearly correct answer. However, an item may have two reasonable answer options. Therefore, test directions usually ask test takers to select the "best" answer. If on a reading test, a pupil selected somewhat plausible answer. In some subjects, carefully written multiple-choice items can fairly accurately distinguish pupils who grasp a basic concept from those who do not.
Alternatively, it is possible to get multiple-choice items correct without knowing much or doing any real thinking. Because the answers are in front of the pupil, some people call these tests "multiple- guess." Multiple-choice items can be easier than open-ended questions asking the same thing. This is because it is harder to recall an answer than to recognize it. Test-wise pupils know that it is sometimes easier to work backwards from the answer options, looking for the one that best fits. Also it is possible to choose the "right" answer for the wrong reason or to simply make a lucky guess (Barlow, 1999). Most researchers agree that multiple-choice items are poor tools for measuring the ability to synthesize and evaluate information or apply knowledge to complex problems. In math, for example, they can measure knowledge of basic facts and the ability to apply standard procedures and rules. Carefully written multiple-choice questions also can measure somewhat more complex mathematical knowledge such as integrating information or deciding which mathematical procedures to use to solve problems. However, as pupils move toward solving non-routine problems, analyzing, interpreting, and making mathematical arguments, multiple-choice questions are not useful. In sum, multiple-choice items are an inexpensive and efficient way to check on factual ("declarative") knowledge and routine procedures. However, they are not useful for assessing critical or higher order thinking in a subject, the ability to write, or the ability to apply knowledge or solve problems (Barlow, 1999). Pupils should learn to think and apply knowledge. Facts and procedures are necessary for thinking, but schools should not be driven by multiple-choice testing into minimizing or eliminating thinking and problem-solving. Therefore, classroom assessments and standardized tests should not rely more than a small amount on multiple-choice or short-answer items. Instead, other well-designed forms of assessment should be implemented and used properly. Most importantly, all teachers need to be capable of high quality assessment to help their pupils to learn.

According to Babyegeya (1998), the act of the Parliament to establish the National Examination Council of Tanzania (NECTA) was passed in December 1973. The Act may be cited as “The National Examination Council of Tanzania Act, No.21 of 1973.”
The council’s objectives and functions are:
(a)	to formulate examinations policy in accordance with the principles of education for self-reliance accepted by the people of Tanzania;
(a)	to assume responsibilities for examinations within the United Republic of Tanzania  and make provisions  for places and centres for examinations within the United 
(a)	to receive from other persons or bodies of persons report or other materials affecting examinations policy as circumstances may require;
(a)	to co-operate with other persons or bodies of persons in the orderly development of an examination system in the United Republic;
(e) to conduct examinations  and to grant, diplomas, certificates and other awards of the  council.
Beginning with the 1974 examinations, the council conducted and administered examinations at various levels of education system in Tanzania, under the mandate of the NECTA Act No. 21 of 1973 among the type of examinations offered by it, is the Primary School Leaving Examination (PSLE). The PSLE bear two common characteristics; it is terminal and also achievement oriented. It is also used as placement examination to secondary school education. From 2012 the NECTA introduced marking type using Optical Mark Reader (OMR). This is the special marking where by all five subjects in primary school and all questions have multiple choice test items are marked by special machines instead of using teachers to mark as it used before. The subjects evaluated in PSLE are Science, English, Mathematics, Kiswahili and Social Science “Maarifa ya Jamii”. From 2012 to date Ruangwa started to experience big number of pupils joining secondary   schools form one without the ability in reading and writing. 
“Multiple choice questions if used in mathematics and science, cannot measure some of problem solving skills. In mathematics, procedure of arriving at the answer is more important than the answer itself. Multiple choice questions cannot measure the ability to organize and present ideas”, (Babyegeya, 1998). 
These types of questions in Ruangwa have affected pupils’ performance in PSLE because examination failed to select pupils with abilities and leave those without abilities in reading, writing and doing simple arithmetic because even those with low abilities could pass PSLE. 
2.2.5  Parents’ Involvement
It is widely recognized that if pupils are to maximize their potential from schooling they need the full support of their parents. Attempts to enhance parental involvement in education occupy governments, administrators, educators and parents’ organizations across North America, Australasia, continental Europe, Scandinavia and the UK. It is anticipated that parents should play a role not only in the promotion of their own children’s achievements but more broadly in school improvement and the democratization of school governance. The European Commission, for example, holds that the degree of parental participation is a significant indicator of the quality of schooling (Ball, 1998). Parental involvement takes many forms including good parenting in the home, including the provision of a secure and stable environment, intellectual stimulation, parent-child discussion, good models of constructive social and educational values and high aspirations relating to personal fulfillment and good citizenship; contact with schools to share information; participation in school events; participation in the work of the school; and participation in school governance.

The extent and form of parental involvement is strongly influenced by family social class, maternal level of education, material deprivation, maternal psycho-social health and single parent status and, to a lesser degree, by family ethnicity. The extent of parental involvement diminishes as the child gets older and is strongly influenced at all ages by the child characteristically taking a very active mediating role. The most important finding from the point of view of this review is that parental involvement in the form of ‘at-home good parenting’ has a significant positive effect on children’s achievement and adjustment even after all other factors shaping attainment have been taken out of the equation. In the primary age range the impact caused by different levels of parental involvement is much bigger than differences associated with variations in the quality of schools. The scale of the impact is evident across all social classes and all ethnic groups (Ball, 1998). 
2.2.6  School Administration
The quality of school administration plays a vital role in academic performance as it is concerned with pupils, teachers, rules, regulations and policies that govern the school system. One of the roles of the head teacher is to carry out internal supervision of curriculum implementation in his/her school. This involves physical observation of teachers’ lessons in progress. Failure to do so may lead to poor performance in national examinations. Eshiwani (1983) identified that schools which consistently perform well tend to have sound and efficient leadership. He further stressed that leadership is a crucial factor in the success of a school. The qualities that are expected of a school head teacher include setting a climate of high expectations for staff and pupils, encouraging collegial and collaborative leadership and building commitment.
 According to Mwaoria (1993), the main tasks of the school head teacher are to interpret national policies, executing curriculum program, seeing to pupils’ welfare, equipping physical facilities and finances, inducting and retaining school community relations. In other words, if the school fails in performance of examinations the head teacher has failed.
2.2.7 Teachers’ Professional Carrier Development
Teachers’ training can be categorized into two groups, that is, pre-service and in-service trainings. Pre-service training is defined as training provided before employment of teachers and is generally a pre requisite for it. It is aimed at professional growth of the teacher and is planned and provided in such a way that it leads to the development in him a positive attitude towards education and towards improving his own performance in terms of better pupil learning whereas in-service training it is an ongoing process that goes on continuously throughout the educational life of a teacher. As one does not finish learning with graduation, likewise the teacher’s training goes on improving with the passage of time by gaining experience and study through-out the life span of a teacher. It is a means to achieve educational change that will persist. In-service education and training refers to all those activities that contribute to professional growth and qualifications of an employee e.g. reading educational generals, participating in workshops, seminars, conferences and visits to educational institutions that give the employee a sense of security and a feeling of self confidence while discharging his routine duties in the school. 

It is a continuing education of teachers and other educational workers leading to the improvement of their professional competence (Jumani, 2007). With the rapid increase in human knowledge new approaches, new methods of teaching, and new avenues for the teachers are being introduced. If a teacher fails to keep himself in touch with these developments he is proving himself as inefficient and ineffective. In order to achieve this end it is necessary that a great many opportunities of in-service education should be provided for teachers. Training of teachers provides them the knowledge, skill, and ability that are relevant to the professional life of a teacher. Teacher training moulds the personality of a teacher such that their attitudes are reshaped, their habits are reformed and their personality is reconstituted through teachers training (Jumani, 2007).
2.2.8 Teaching Method
Participatory Learning Technique (PLT) is a form of classroom organization which utilizes heterogeneous dependent group of pupils who actively participate in the learning tasks under the guidance of the subject teacher while non-participatory teaching method refers to the generally used teacher-centered or lecture method in which pupils participate very minimally or not at all. Studies worldwide have found that a competent and effective teacher is that one who applies appropriate teaching strategies to ensure successful learning outcomes. Research findings have revealed that adopting appropriate instructional methods especially in science or mathematically oriented subjects yields better learning outcomes. Research recommendations have focused on the use of instructional methods that make the teaching-learning process more interesting, meaningful, purposeful, exciting, participatory  and thus effective and fruitful (Bello 2000; Duze 2005).

 Studies worldwide have found that competent and effective teacher is that one who applies appropriate teaching strategies to ensure successful learning outcomes. Research findings have revealed that adopting appropriate instructional methods especially in science mathematically oriented subjects yields better learning outcomes. Research recommendations have focused on the use of instructional methods that make the teaching\learning process more interesting, meaningful, purposeful, exciting, participatory, and thus effective and fruitful (Bello, 2000). To this effect, several innovations in instructional methods have been identified and adopted. If a teacher observes that one method is failing to achieve desired learning objectives, it may become necessary to try another. It is the teacher’s expertise that determines what method suits his instruction best in maximizing positive learning attitudes and outcomes. Indeed, this is an ethical requirement in that a teacher has a professional responsibility to do what works best in his classroom to deliver the curriculum.
2.2.9 School Feeding
In an educational world filled with failing schools and apathetic pupils, state boards of education have searched for answers on how to increase test scores and create school systems where all pupils receive the best education possible. Amongst the plethora of possible solutions, perhaps they should look first at the nutritional substance of what our school-aged children are eating each day as they struggle through a day of learning. There is a correlation between nutrition and cognition as well as psychosocial behavior; this relationship has been highly under-researched, but there exists many studies that look at the nutritional benefits of many proteins, vitamins and food substances as they affect learning and brain function. Our schools have the potential to play a vital role in preparing and sustaining our pupils’ potential learning abilities and benefitting their social behaviors by supplying nutritious breakfasts and lunches during school days. Relationships between nutrition and brain function have been the focus of much research. 

Studies have shown the impact of dietary foundations on normal brain functions. Chemical messengers within the brain called neurotransmitters have been studied in conjunction with nutrition. Growden and Wurtman (1980) suggested that the brain can no longer be viewed as an autonomous organ, free from other metabolic processes in the body; instead, the brain needs to be seen as being affected by nutrition, the concentration of amino acids and chorine (in the blood) which let the brain create and use many of its neurotransmitters such as serotonin, acetylcholine, dopamine and norepinephrine. Food consumption is vital to the brain being able to make the right amount of amino acids and chlorine. These are two precursor molecules obtained from the blood that are needed for the brain to function normally. It is no surprise that what we eat directly influences the brain (Colby-Morley, 1981). Wood cited Kretsch et al. (2001) showed further possibilities that our nutrition has a role which affecting our cognitive functioning. Studies have been done with school-aged children and point to a direct correlation between poor nutrition and lowered school performance. Iron has also been shown to play an important role in brain function as well. Kretsch et al. (2001) cited details from a study done with men aged 27 to 47 that looked at iron and its effect on concentration. Low scores on a concentration test corresponded with lowered levels of iron in the bodies of the subjects. 

A connection was made between low iron levels in children with attention span; children with iron deficiency anemia have been shown to have short attention spans. Kretsch et al. (2001) also found that zinc was another nutrient that had a role with cognition, specifically with memory. In a test of mental function called verbal memory, scientists found that volunteers’ abilities to remember everyday words slowed significantly only after three weeks of a low-zinc diet (Wood, 2001). Erickson (2006) pointed out five key components, based on research, required to keep the brain functioning correctly. The substances, all found in food, are important to brain development and function. Proteins are found in foods such as meat, fish, milk, and cheese. They are used to make most of the body’s tissues, including neurotransmitters, earlier identified as chemical messengers that carry information from brain cells to other brain cells. A lack of protein, also known as Protein Energy Malnutrition, led to poor school performance by children and caused young children to be lethargic, withdrawn, and passive, all of which help affect social and emotional development. Carbohydrates are commonly found in grains, fruits and vegetables. Carbohydrates are broken down into glucose (sugar) which is where the brain gets its energy. Fluctuating levels of carbohydrates may cause dizziness and mental confusion, both of which can affect cognitive performance. Eating a carbohydrate-heavy meal can cause one to feel more calm and relaxed because of a brain chemical called serotonin and its effect on mood. Serotonin is created within the brain through the absorption and conversion of tryptophan. Tryptophan is absorbed within the blood and this absorption is enhanced with carbohydrates (Erickson, 2006).

Erickson also noted that fat makes up more than 60% of the brain and acts as a messenger in partial control of aspects such as mood. Omega-3 fatty acids are very important to the optimum performance of the brain and a lack of these fats can lead to depression, poor memory, low intelligence quotient (IQ), learning disabilities and dyslexia. Important foods to consume to ensure an Omega-3 fatty acid diet are certain fish and nuts (Erickson, 2006). Erickson (2006) discussed vitamins and minerals as the important substances for the functioning of the brain. Most important are the vitamins A, C, E and B complex vitamins. Manganese and magnesium are two minerals essential for brain functioning; sodium, potassium and calcium play a role in message transmission and the thinking process. Aforementioned in the research, neurotransmitters are crucial to brain function in the transferring of messages. Erickson stated research that shows nutrition is important to the production of key neurotransmitters such as acetylcholine, dopamine, and serotonin.
2.2.10 Pupils Access to Books
There is growing recognition of the importance of access to books in improving the reading abilities of secondary school pupils in Africa, yet little is known about how much reading habits are affected by access to reading material. In developed countries, such as the United States and England, a handful of studies have estimated increased reading and improved reading performance resulting from access to reading material, for a variety of grade levels (Neuman, 1996). For developing country settings, significant positive effects of ‘book foods’, where large numbers of books were made available in primary school and daycare establishments to children who did not have access to books in their home environment, have been found (Elley, 1996). The International Association for the Evaluation of Educational Achievement’s world-wide survey of reading abilities in 40 countries found that for pupils in the fourth year of school, access to books at home was strongly correlated with performance on a standardized reading test (Mullis et al., 2007). In West Africa, improved access to textbooks has a clear impact on school performance, given the very low ratios of textbooks to pupils (Michaelowa, 2002).

2.2.11 Teachers’ Motivation
Teachers’ motivation is defined as the general term applying to the entire class of drives, desire, needs, wishes and similar forces initiated for teachers, in order to induce them to act in desirable academically productive manner. Teacher motivation encompasses forces both within and external to the individual. According to Hicks (2011) the external teacher motivation comprises of needs, wants and desires which exist within an individual; as such influence the teacher thought which in turn leads to a positive change behaviors towards improving learning. 
Teacher motivation entails that the teacher is made to satisfy the life supporting elements of his physical body like food, water, shelter, etc. Impacts of teachers’ motivation on academic performance include among others; teachers’ motivation provides desire in pupils to learn. This is because pupils are encouraged to learn, to express themselves through answering questions, taking parts in both individual and group assignments; in fact get involved or committed  in the learning process by acquiring ideas, skills and concepts. For total development the teacher should be able to satisfy needs like insurance, medical allowances, retirement benefits, etc. The implication is that school management should be concerned with providing meaningful and challenging work, feeling or achievement, added responsibility, recognition for accomplishment, opportunities for growth and advancement as all these, among other motivators drive the teacher to be acting in a desirable way.








































This chapter tells how various methodological issues related to the study  objectives has been approached, to all intents and purposes this chapter covers; study area, sampling sites, sample size and sampling method, research paradigms, research tools and ethical consideration. 
3.2 Study Area
Ruangwa District is one of the six districts which form Lindi region with a total area of 2,560 km2 which is approximately equal to 256,036 hectors. It lies between latitude 9.50S and 100S of the Equator and longitude 38.50E and 39.50E of Greenwich Meridian. Ruangwa district shares borders with Kilwa district in the North, Liwale in the North West, Nachingwea and Masasi in the South and Lindi in the East. The district headquarter is Ruangwa Town which is about 152 km from the region headquarters (Lindi Town). The district has 90 registered villages, 436 hamlets, 22 wards that form 3 divisions of Mandawa with an area of 744 km2, Mnacho 970km2 and Ruangwa 840km2. According to 2012 National Population and Housing Census, the population was 131,080 where males were 63,265 and females 67,815. In 2015 the population projections stand at 134,801 where 65,065 are males and 69,740 females (Ruangwa District’s Social Economic Profile, 2012). Performances in PSLE in Ruangwa District have been very poor for  a number of years. For example, four years out of five years, that is, from 2009 to 2013 the average performance was below 50% this implies that more than 50% of the candidates who seated for PSLE were not selected to join secondary schools. Performances in 2009, 2010, 2011, 2012 and 2013 were 37.9%, 52.8%, and 36.0%, 17.7% and 42.3% respectively. Therefore, the mean of means is 37.6% which indicates for the duration of five years 62.4% of pupils failed to join secondary schools. Therefore, Ruangwa was selected with the intention of bringing out some of the challenges of low performing schools in the Region. 
3.3 Sampling Sites
The data which was used in this study was collected from 7 primary schools of Ruangwa district using probability sampling method. Two primary schools (Ruangwa and Dodoma) are in urban area and they are almost equal in respect to life style and social organization, the rest five primary schools (Mkutingome, Chunyu, Mandarawe, Nandagala, and Makanjiro) are in rural yet they have similar economic characteristics; they are all rural, predominantly agricultural, with almost subsistence levels of production. All schools included in the sample were chosen at random from a total of 82 primary schools found in the district. 

Past researches justify the presence of correlation between pupils’ performance and the environmental characteristics of a particular area. In regard to that, sampling sites included in this study were selected based on a number of criteria such as; social economic activities, traditional practices, location and level of urbanization. The reason to choose sampling sites from places that have diversity of environmental characteristics is to get a more representative sample that really reflects the differences that exist between places and within  societies of Ruangwa District. 
3.4 The Study Population, Sample Size and Sampling Methods
Researchers are interested to collect data from the whole population because in doing so the results obtained cannot be confined to a study area alone instead generalization can be made using the results obtained but in real world it is not possible to get data from every member of a population therefore he collected data from a reasonable part of a population referred to as a sample. The data was collected from a total of 165 respondents using simple random sampling method. The data included 8 pupils with low abilities in reading, writing and doing simple arithmetic who joined form one in 2013, 87 standard seven pupils, 30 parents and 40 teachers. The inclusion of pupils, parents and teachers is based on the belief that these groups are the main players in influencing pupils’ performance. 
3.5 Research Paradigms
A paradigm is a perspective based on a set of assumptions, concepts and values that are held by a community or researchers. For the most of the 20th century the quantitative paradigm was dominant. During the 1980s, the qualitative paradigm came out of age as an alternative to the quantitative paradigm and it was often conceptualized as the polar opposite of quantitative research. Finally, although the modern roots of mixed research go back to the late 1950s, it is thought that it is truly became the legitimate third paradigm with the publication of the Handbook of Mixed Methods in Social and Behavioral Research (2003, by Tashakkori and Teddlie). At the same time, mixed research methods have been conducted by practicing researchers throughout the history of research (Creswell, 2005 and Gatsha, 2010). Therefore, there are currently three major research paradigms in education (and in the social and behavioral sciences). They are quantitative research, qualitative research, and mixed research methods. Here are the definitions of each: a quantitative research method that is the research that relies primarily on the collection of quantitative data, qualitative research – research that relies on the collection of qualitative data and mixed research – research that involves the mixing of quantitative and qualitative methods or paradigm characteristics. The nature of data collected dictates the selection of research paradigms to be used, with regard to the questionnaire of this study, it is qualitative research paradigm design that conform to data that was to be collected.
3.6 Research Tools
Research tools are items and ways used in data collection. The tools employed in this study were questionnaires, interviews, observations, Focus Group Discussion (FGD) and documentation method.  According to (Seidman, 1991) the choice of the research methods depends on the purpose of the research and the questions under investigation.

3.6.1 Questionnaires
Questionnaires are questions written on a piece of paper and then handled to the respondents on hand, posted or mailed. The respondent is supposed to answer them and return to the researcher. In this study categorical questions were administered to the respondents who were required to choose the most correct answer from the list provided. Variations in responses from the respondents were expected because some questions do not have common answers therefore the response to those questions depends on individuals’ experience. Questionnaire collected information on school based factors such as punishment of pupils getting low marks in the classroom, information on pre-primary schooling, ratio of Kiswahili book per pupils and presence of play ground at school. Parents based factors such as education level of parents, contribution of food by parents, assistance pupils get from parents and parents’ consultation with teachers. Teachers based factors such as age of teacher, teachers attending in-service training, method of teaching, observation of classes by the head-teacher and whether teachers feel motivated. The questionnaire also collected information on community’s cultural practices and multiple choice exams.
3.6.2 Interviews
An interview is a data collection technique that involves oral questioning of respondents individually or as a group (Massomo and Ngaruko, 2012). The researcher has used semi-structured interview which was open ended questions and allows individual response. Interview helped to get into insights of individuals experiences but it was also used to supplement information that was obtained from closed ended questionnaires, questions that got supplementary information by using interview method included question numbers 2, 6, 10, 13, 14 and 15 which collected information on pre-primary schooling, assistance pupils get from parents, teachers’ training, teachers’ motivation, ratio of Kiswahili book per pupil and presence of play ground at school.  
3.6.3 Observations
Observation is a carefully and accurate watching and recording of events as they occur in their natural settings, (Zisti, 2010). The researcher used participant observations by involving himself in teaching while collecting data in the class. This was done in Ruangwa primary school in standard seven classes in which the class consisted of eighty seven (87) pupils of which thirty three (33) were boys and fifty four (54) were girls in a single overcrowded room. The use of observation method was used to give the researcher experience on the use of teaching method, that is, participatory and non participatory. Therefore, the observer got information which was relevant for question number 11 which wanted to know the methods of teaching employed by the teachers during the lesson in teaching and learning in the classroom settings.
3.6.4 Focus Group Discussions (FGD)
Focus Group Discussions are the process of the researcher to be with a group of respondents who are considered to be representative for the target population to conduct discussions in an informal meeting. This is important to the researcher since the presence of several respondents at the same time providing a certain synergy (Massomo and Ngaruko, 2012). According to Zisti (2010), FGD is the method of data collection where a researcher organizes a group discussion over the problem under research. The discussion should be of a small group and a researcher acts only as indicator to probing ensures the active and full participation of all participants in a discussions. The participants selected should be of a mixture from all angles. The mixture should be in terms of age, sex, income, and educational level and if possible even religion.
Dane (1990) suggests that those involved in FGD are normally well informed so as to provide maximum understanding on the issue in question. It is the same thing was done by the researcher that the selected parents from Nachingwea and Ruangwa wards in Ruangwa district for those involved were already informed on the problem of the factors affecting pupils’ performance in PSLE in Tanzania, a focus in Ruangwa district.  FGD enables the researcher to get deeper information from different respondents in discussions since respondents feel the sense of involvement as they are involved in discussions. However focus group discussions if the researcher is not careful few respondents may be active in discussion and dominate others. But the probing questions and answers should focus in the target objectives of the research. Ten parents from Nachingwea and Ruangwa wards were invited for a focused group discussion at Ruangwa Teachers’ Resource Centre (TRC). The FGD generally took an hour and was recorded by note taking and remembering (keeping memory of key issues that were raised during discussion. The major issue covered by this instrument was factors affecting pupils’ performance in PSLE in Ruangwa district Lindi Region, Tanzania.
3.6.5 Documentation
 Document is “any written or recorded materials” not prepared for the purpose of the evaluation or at the request of the inquirer, Lincoln and Guba (1985). Document can be divided into two major categories; public records and personal documents (Guba and Lincoln, 1981). Public records are materials created and kept for the purpose of “attesting to an event or providing an accounting” (Lincoln and Guba, 1985). These records can be collected from outside (external) or within (internal) setting in which the data collection is done. Examples of external documents are census and country office records. These materials can help in better understanding and making comparisons of group or communities. Internal documents include annual reports, standardized test reports and minutes of meetings. They are useful in describing institutional characteristics, such as background and academic performance of pupils.
Personal documents are first-person accounts of events and experiences. Examples are diaries, portfolios and photographs. And unlike other sources of qualitative data, collecting data from personal documents is relatively invisible to and requires minimal cooperation from persons within the setting being studied (Fetterman, 1989). This method of documentary reviews was used by the researcher to collect secondary data where the researcher used public printed or published information which was valid to the research. Documentations are very useful in verifying the findings based on primary data to the research, although some documents were not easy to get also the researcher was supposed to be very keen on selection of the type of documents because some of the documents might be outdated.
The researcher reviewed three types of documents in order to get information on the factors affecting pupils’ performance in PSLE in Ruangwa district. The first was letters. For instance, the researcher reviewed the letter from the Regional Administrative Secretary and the letter from Educational Commissioner giving Regional Education Officers the order to explain why some of pupils managed to join form one in 2013 without  having the basic skills in reading, writing and doing simple arithmetics.  The letters were attached with the test to be answered again by those pupils. The test was termed as “Mtihani wa Maarifa Mwaka 2013”, means that to test pupils in the abilities of the three basic skills. The basic skills tested were reading, writing and doing simple arithmetics (3Rs). The following were questions in mathematics from the Ministry of Education and Vocation Training (MOEVT, 2013). 
 Question 1.”Andika namba moja hadi ishirini”, means write numbers from number one to twenty.
 Question 2.” Kokotoa hesabu zifuatazo”; means, Calculate the following mathematics;
                                          (a)  6+3   =  
                                          (b)  17-3  =
                                          (c)  3 × 5=   
                                          (d )  20÷5 =
                                          (e)  15+ 4 =
                                          (f )  27-5 =
                                          (g)  4 × 4   =
                                          (h)  36÷3 =
                                          (i)   3 × 5=   
                                          (j)   0 × 3=  
                                          (k)  2 6
        +   1 2

                                            (l)  43
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Question one for Kiswahili was dictation. Pupils were supposed to listen and write the sentences as follows:
Tanzania ni mojawapo ya nchi katika Jumuia ya Afrika Mashariki. Ni nchi ya wakulima na wafanyakazi. Tanzania ni nchi nzuri yenye amani na utulivu. Watu   wake ni wema na  wenye upendo. Wanapendana  wao kwa wao na wanawapenda wageni kutoka nchi  nyingine. Rais wa Tanzania ni  Mheshimiwa Jakaya Mrisho  Kikwete. Rais huzungumza na  wananchi kila mwisho wa mwezi kupitia vyombo vya habari. Lengo la hotuba zake ni  kufafanua kuhusu utekelezaji wa mipango ya maendeleo ya Taifa letu. Wananchi husikiliza  hotuba za Mheshimiwa Rais na kuzitendea kazi. Zinanisaidia katika masomo yangu hasa Uraia. Nitaendelea kusikiliza hotuba za Mheshimiwa Rais. Ninaipenda nchi yangu Tanzania.  Ninampenda Rais wangu pia.

The questions in the test were at the level of standard one in primary school pupils. But some of the pupils performed poor (scored zero in the test). This signified that, those pupils scored zero had no ability in reading, writing and doing simple arithmetics. The letter guided the researcher some techniques used by the government to identify pupils’ who joined form one in 2013 with little abilities in reading, writing and doing simple arithmetics. The method used by the government to identify poor performance pupils joined secondary schools was by setting simple test questions as the questionnaires.  The second document was the report of the test from Ruangwa district council. This report reprted that, 12 out of 901 pupils who sat for the Ministry of Education and Vocational Training test were unable to read, write and doing simple arithmetic even to the level of standard one primary school although they  joined secondary education in the year  2013.
The third documents were Ruangwa district school inspector reports of 2013. The reports have shown the challenges which face primary schools such as shortage of classes, shortage of desks and a few number of teachers in the schools. Also the reports have shown that, some of the topics were not covered by the teachers, increase numbers of pupils with low ability in the basic skills. In all inspected schools, truancy of pupils and their teachers was seen as common phenomena.
 
Teachers’ truancy was in two types; not attending in the school in a full day and not attending in the class during their periods while at schools. Also some of the pupils had no consistency of attending school or some periods.  None of the inspected schools were providing lunch, neither parents nor school administration were responsible to organize the supply of lunch or even porridge. The review assisted the researcher to understand the factors affecting pupils’ performance in PSLE in Ruangwa district.
3.7 Ethical Considerations






4.0 RESULTS AND DISCUSSIONS
4.1 Introduction
This chapter essentially presents and discusses the results of data that were collected using the research tools and   later analyzed using descriptive statistics. The aim is to display and discuss respondents’ perceptions on various postulated determinants on factors affecting PSLE in Ruangwa District according to the research objectives.
4.2 Presentation of Results on Factors Affecting PSLE in Ruangwa District
Q1. Punishment to Pupils due to Getting Low Marks
Results from questionnaire in Table 4.1 show that 50% of the respondents agreed that they get punished when they score low marks in the tests and exams while 50% disagreed with the statement.
Table 4.1: Whether Pupils Get Punished after Getting Low Marks





Q2. Attending Pre-Primary School
Results from questionnaire in Table 4.2 show that 37.5% of the respondents agreed that they attended pre-primary classes while the majority 62.5% said that they did not attend pre-primary classes.






Q3. Multiple Choice Type of Examination
The results in Table 4.3 show that 62.5% agreed that multiple choice types of exams enabled pupils to pass exams in contrary to 12.5% who disagreed with the statement. Then again, 25% of the respondents were undecided.








Q4. Education Level of Parents
Results from questionnaire in Table 4.4 show that 15% of the respondents their education level were not specified while other respondents with primary level of education, certificates, diploma and degree were 35%, 25%, 20% and 5% respectively.









Q5. Contribution of food by parents
Results from questionnaire in Table 4.5 show that majority 65% of parents did not contribute food to schools for their children whereas 35% contributed food for their children.







Q6. Assistance Pupils get from their Parents
Results from questionnaire in Table 4.6 show that 85% of parents assist their children to learn at home while 15% said that they do not assist them.






Q7. Presence of cultural practices which affect performance of pupils
Results from questionnaire in Table 4.7 show that 65% agreed that there are some cultural practices in Ruangwa that affect pupils’ performance while 35% did not agree with the statement.






Q8. Consultation of teachers by Parents on Academic Issues
Results from questionnaire in Table 4.8 show that 40% of parents consult teachers often for academic issues of their children in contrary to 20% of parents who do not. Conversely, 25% and 15% consult teachers always and rarely respectively.









Q9. Age of Teachers
The results from questionnaire in Table 4.9 show that the percentage of the teachers age was categorized into five groups of age namely; below 25 years , 25-35 years , 36-45 years , 46-55 years  and above 56 years above  were 25%, 47.5%, 17.5%, 7.5% and 2.5% respectively.

Table 4.9: Age of Teachers








Q10. Attending in-service Training
Results from questionnaire in Table 4.10 show 40% of the teachers have never attended in-service training while 60% agreed they have attended in-service training.







Q11. Methods of Teaching and Learning
Results from questionnaire in Table 4.11 show that majority 60% of teachers were using both methods of teaching; participatory and non participatory methods of teaching. On the other hand, 35% and 5% used participatory and non participatory method respectively.
Table 4.11: Methods Applied by Teachers in Teaching






Q12. Inspection of Classes Done by the Head Teachers 
The results in Table 4.12 show that 50% of respondents said that they were often inspected by head teachers in contrary to 20% who said that they have never been inspected. Conversely, 17.5% and 12.5% said that they were inspected always and rarely respectively.








Q13. Motivation Given to Teachers by the Government
Results in Table 4.13 indicated that majority 67.5% feel not being motivated by the government while 32.5% said that they are motivated.








Q14. Ratio of Kiswahili Book per Pupils
The results obtained from questionnaire in Table 4.14 indicated  that  majority 27.5% shared one book by more than five pupils in contrary to the minority 5% whom one pupil had one book. Alternatively, 17.5% of the respondents shared one book by two pupils. Lastly, 25% of respondents showed that one book was shared with three or four pupils.

Table 4.14: Ratio of Kiswahili Book per Pupil

Ratio		Frequency	Percentage ( %)
One book one pupil	2	5
One book two pupils	7	17.5
One book three pupils	10	25
One book four pupils	10	25
One book more than five pupils	11	27.5
Total	40	100

Q15. Whether school(s) Posses Play Ground
The results in Table 4.15 show that 95% of respondents agreed that their schools posses play grounds while 5% said that their schools do not posses play grounds.

Table 4.15: Whether School(s) Posses play Ground






4.2 Discussion of Results on Factors Affecting PSLE in Ruangwa District
4.2.1 Corporal Punishment to Pupils who Score Low Marks
Corporal punishment is a discipline method in which a supervising adult deliberately inflicts pain upon a child in response to a child's unacceptable behavior and/or inappropriate language. The immediate aims of such punishment are usually to halt the offense, prevent its recurrence and set an example for others. The purported long-term goal is to change the child's behavior and to make it more consistent with the adult's expectations. 
In corporal punishment, the adult usually hits various parts of the child's body with a hand, or with canes, paddles, yardsticks, belts, or other objects expected to cause pain and fear. Corporal punishment signals to the child that a way to settle interpersonal conflicts is to use physical force and inflict pain. Such children may in turn resort to such behavior themselves. They may also fail to develop trusting, secure relationships with adults and fail to evolve the necessary skills to settle disputes or wield authority in less violent ways (Ubogu, 2004).  Though some research shows long-term and short term harms (​http:​/​​/​www.endcorporalpunishment.org​/​pages​/​pdfs​/​Summary%20of%20research%20on%20the%20effects%20of%20corporal%20punishment%20April%202013.pdf​) connected to corporal punishment like mood and anxiety disorders, lower test scores (​http:​/​​/​www.hrw.org​/​news​/​2010​/​04​/​14​/​corporal-punishment-schools-and-its-effect-academic-success-joint-hrwaclu-statement​), truancy, and  later in life  addiction and spousal abuse but the results in Table 4.1 shows split decision on the use of corporal punishment with 50% of respondents suggesting the use of such punishment to pupils who score low marks while the rest 50% do not use corporal punishment in primary schools. Since corporal punishment has short term and long term effects to the pupil this might lead to pupils’ poor performance in PSLE. Other factors that affect pupils’ performance include the following among others: age of the pupils, size of the house hold, sex of the pupil and language. Others are education level of the mother, having electricity at home, having lunch, type and location of the school, school resources and school teachers’ abilities. The home-school based factors may include pupils’ absenteeism, repetition, whether teachers meet the parents and parents pay extra tuition for the children (Byamugisha, 2007). A study done in Uganda by the Ministry of Education and sports 2008 found that alternative to corporal punishment like guidance and counseling services play a significant role in teaching a positive discipline that is sustainable to make schools safer, rights-based and child-friendly. Tell children what behavior is acceptable by guidelines to help them to learn and grow. Teachers’ roles remain as a mentor and guide with good relationships. Either policy makers should develop policy on positive discipline at schools.
4.2.2 Pre-primary education
Infant and young Children (0-6 years old) are cared for and receive initial education both at home and in the few existing day care centers, kindergartens, nursery and other pre-school located mostly in urban areas. While taking cognizance of the fact that pre-school education is very important, it does not appear economically feasible to formalize and systematize the entire pre-school education for this age group. However, the Government recognizes that the early years of life are critical for the development of a child’s mental and other potential and, in particular, its personality development and formation. Infants and children are normally very active, learn by imitation, emulation and are ever eager to try out things and in so doing constantly discover their environment (ETP, 1995). In Ruangwa District, 75 out of 82 public primary schools have classes for kindergarten children but so surprisingly there is only one teacher trained for teaching pre-primary pupils. Therefore, pre-primary classes in Ruangwa are taught by normal primary school teachers who have no skills of teaching pre-primary pupils (Ruangwa District Council-Department of Education’s Semi Annual Report, 2015). Results in Table 4.2 shows that majority 62.5% of the respondents never attended pre-primary classes while 37.5% attended pre-primary education. Lack of trained teachers for pre-primary programs and failure of some pupils to attend pre-primary education discourage and demote the overall personality development of the child, that is, his or her physical, mental, moral and social characteristics and capabilities which may in turn hinder pupils performance in PSLE.
“Some of the pupils join standard one without studying pre-primary for two year at the age of   five and six.  This causes difference in understanding lessons between those studied in pre- primary and without pre-primary course. It is expected those studied pre-primary before primary will have better skills of reading and writing than those without. So performance of pupils in PSLE to pupils who had gone pre-primary will be good compared to those who had not trained pre-primary education”. (Female interviewee, Ruangwa).

Osakwe (2009) in Nigeria found that there was significance difference between pupils who had pre- primary education and those without in their academic performance in cognitive abilities and motor skills. 
4.2.3 Multiple Choice types of Exams
Multiple-choice items are best used for checking whether pupils have learned facts and routine procedures that have one, clearly correct answer. It is possible to get multiple-choice items correct without knowing much or doing any real thinking. Because the answers are in front of the pupil, some people call these tests "multiple- guess." Multiple-choice items can be easier than open-ended questions asking the same thing. This is because it is harder to recall an answer than to recognize it. Test-wise pupils know that it is sometimes easier to work backwards from the answer options, looking for the one that best fits. It is possible to choose the "right" answer for the wrong reason or to simply make a lucky guess. Table 4.3 shows that majority of the respondents 62.5% agreed that it possible to get a correct answer in multiple choice exams by guessing. (Babyegeya, 1998), found that multiple choice examinations cannot measure problem skills especially in mathematics and science subjects. Multiple choice exams if not properly set can cause pupils with little ability in reading, writing and doing simple arithmetics to pass exams. Most researchers agree that multiple-choice items are poor tools for measuring the ability to synthesize and evaluate information or apply knowledge to complex problems. In math, for example, they can measure knowledge of basic facts and the ability to apply standard procedures and rules. Carefully written multiple-choice questions also can measure somewhat more complex mathematical knowledge such as integrating information or deciding which mathematical procedures to use to solve problems (Ubogu, 2004).

However, as pupils move toward solving non-routine problems, analyzing, interpreting, and making mathematical arguments, multiple-choice questions are not useful. In sum, multiple-choice items are an inexpensive and efficient way to check on factual ("declarative") knowledge and routine procedures. However, they are not useful for assessing critical or higher order thinking in a subject, the ability to write, or the ability to apply knowledge or solve problems. The decision to use multiple-choice tests or include multiple-choice items in a test should be based on what the purpose of the test is and the uses that will be made of its results. If the purpose is only to check on factual and procedural knowledge, if the test will not have a major effect on overall curriculum and instruction, and if conclusions about what pupils know in a subject will not be reduced to what the test measures, then a multiple-choice test might be somewhat helpful provided it is unbiased, well written, and related to the curriculum. If they substantially control curriculum or instruction, or are the basis of major conclusions that are reported to the public (e.g., how well pupils read or know math), or are used to make important decisions about pupils, then multiple-choice tests are quite dangerous.
4.2.4 Parents’ Education Level 
Moszamo (2003) proposed that the home environment also affects the academic performance of pupils. Educated parents can provide such an environment that suits best for academic success of their children. The school authorities can provide counseling and guidance to parents for creating positive home environment for improvement in pupil’s quality of work. Karshen (2005) says that pupils whose parents are educated score higher on standardized tests than whose parents who are not educated.  Educated parents can better communicate with their children regarding the school work activities and the information being taught at school. The results in Table 4.4 show that the majority of respondents 35% have primary school education while minority 5% has first degree. On the other hand, 25%, 20% and 15% have certificates, diploma and unspecified levels of education respectively. The presence of many respondents with primary level of education might be the reason for poor performance in PSLE in Ruangwa District.
4.2.5 Contribution of Food by Parents
Parents, school administrators and elected officials must be aware that the food served in our schools directly impacts a pupil's ability to learn. Studies have shown that proper nutrition has a direct effect on student performance and behavior in school. Much of the literature confirmed that nutrition has a direct effect on neurotransmitters which are important in sending messages from the body to the brain. Specific dietary components were shown to have negative effects on this system, many of which are commonplace in school-aged children’s daily eating. Unfortunately, school breakfast and lunch programs, in many cases, inhibit the body’s cognitive and energy potentials by not providing proper nutrition (Clark and Fox, 2009). Results in Table 4.5 shows that 35% of parents contributed food to schools to serve as lunch for their children while 65% did not. Primary school children are officially required to report to school at 7:00 am and to leave at 15:20 pm but because of lack of breakfast and lunch in many schools some teachers end school programs at 14:20. Lack of supply of breakfast and lunch in many public primary schools cause students to loose concentration in classes but even in few schools where lunch is provided lack proper nutrients to support proper brain functioning. Therefore, poor results in public primary schools in Ruangwa District might be attributed by poor feeding of primary school students.
4.2.6 Support of Parents at Home
Three decades of research have demonstrated that parent/family involvement significantly contributes, in a variety of ways, to improved student outcomes related to learning and school success. Schools, communities, and parents/families must cooperate and work collaboratively to improve the learning experience of all children. Results in Table 4.6 show that majority of parents (85%) said that they give learning assistance to their child when at home while 15% said that do not give learning assistance. The presence of parents who do not support their children might be attributed by a number of factors like illiterate of some parents and lack of awareness on the importance of parents’ render learning assistance to their children.

“I have read the uwezo annual assessment report of 2011, the report has explained some factors caused by parents which affect pupil’s performance in PSLE in Tanzania. Those are lack of support of pupils to learn at home, some parents do not buy their children learning materials, and some of parents are not willingly to participate in general school development. Schools where parents are actively involved in development do well in exams as pupils are encouraged by both the teachers and the parents. This also to parents of    Ruangwa some of us do not help our children to learn at home”. (Male respondent, Ruangwa).

4.2.7 Presence of Cultural Practices that Affect Pupils’ Performance
Many tribes in Tanzania have their cultural practices and traditions that may have positive or negative impact to pupils’ performance in education. Like any other place in Tanzania, the indigenous tribe in Ruangwa District is Mwera who are well known for their traditional practice commonly known as Unyago. Very unfortunate there is no any documented literature that explains the impact of Unyago on pupils’ education performance with reference to Ruangwa District but yet it is possible to see and tell the effect of Unyago on education based on the way it is practiced.

During the whole period of Unyago pupils miss classes because they are kept at home or in camps for a period of one month or more. At the time of releasing them from home or camps their parents or guardians are responsible to prepare traditional festivals which have been alleged to involve huge use of financial resources and food. After Unyago festivals some poor families found themselves with no financial resources and food to cater the demand for school’s children. The combination of lack of resources to met pupils’ demand and failure of pupil to attend classes during the whole period of Unyago really impact negatively to pupils’ performance in education and later in PSLE. Results in Table 4.7 show that 65% of respondents agreed that there are some traditional practices that impact negatively on education while the minority 35% said no impact. Donkor et al. (2013) in Ghana while studying cultural practices and education found that norms, values and beliefs influences behavior, hence hinder parents to support their children education which results in low performance. Morever, Mutisy (2014) in Kenya found that traditional dances affect pupils’ performance. Girls are affected more than boys because of domestic works, pregnancies and early marriages.
4.2.8 Consultation of Teachers by Parents on Academic Issues
Good performance is realized when parents work in consultation with the teachers in order to understand their children better. The study therefore sought to find out how often parents consult the teachers on matters pertaining their children’s education. Table 4.8 indicates that 20% of teachers were not consulted by parents while majority 40% said that they were consulted often. On the other hand, 25% and 15% said that they were consulted always and rarely respectively. This is an indication that some parents were not so much concerned about education of their children. Parents’ interaction with teachers enables them to know what their children are encountering in school and what could be done to deal with the problems. It would also put pupils on alert and study in school as they would know that their parents would inquire about their performance. Parents may not be able to provide much guidance and help their children’s performance improve when they are unaware of what is happening in the school.  
4.2.9 Age of Teachers
The age of a teacher can tell how experienced that teacher is. Many occupations recognize employees’ years of experience as a relevant factor in human resource policies, including compensation systems, benefits packages, and promotion decisions. The idea is that experience, gained over time, enhances the knowledge, skills, and productivity of workers. The results in Table 4.9 indicate that majority of respondents 47.5% were 26-35 years while the minorities 2.5% were 56 and above years. On the other hand there were 25%, 17.5% and 7.5% of respondents aged below 25 years, 36-45 years  and 46-55 years  respectively. Such age group shows that many teachers are either less experienced or are too old to shoulder teaching responsibilities which might in turn have negative effects on education performance in Ruangwa. Experience matters, but more is not always better. The impact of experience is strongest during the first few years of teaching; after that, marginal returns diminish. Research shows that, on average, teachers with more than 20 years of experience are more effective than teachers with no experience, but are not much more effective than those with 5 years of experience (Ladd, 2008). Studies have also documented some evidence that effectiveness declines after some point, particularly among high school teachers. In fact, evidence suggests that the most experienced (greater than 25 years) high school mathematics teachers may be less effective than their less experienced counterparts (Ladd, 2008) and even their inexperienced colleagues. 
4.2.10 Attending in- service Training
Professional development is not undertaken for its own sake, it is done with some purpose in mind. It may, for example, be linked to the introduction of a new curriculum/policy or it may be designed to promote change or improvement within the current curricular framework.  Candidates aspiring for the teaching profession, especially at primary education level, are selected from mostly the academically weak candidates. Hence their grasp of the subject content is sometimes very low. Furthermore, teacher training in Colleges for Primary School Teachers places more emphasis on pedagogy than on bridging the content gaps (Mosha, 2006).
In this respect, teacher professional development programs can help to orientate such teachers to content pertinent to their subject areas of specialization. Equally important is the fact that globalization, which is associated with changes, calls for opportunities to update teachers on what is going on in the world and equip them with  the new knowledge and skills as part of quality teacher professional development. Such initiatives would help them deal with eventualities that may jeopardize the teaching enterprise. Similarly, there are new reforms and innovations in the education sector which necessitate the need for curriculum reviews or new approaches to the teaching and learning process. Reviews in the curricula bring with them new developments which must be disseminated to teachers. It is indeed logical to argue that all teacher professional development programs are meant to accomplish a certain course of action. Results in Table 4.10 show that 60% never attended any in-service training while 40% said that they attended in service training. Mkumbo et al. (2012) at the University of Dar es Salaam in collaboration with Hakielimu found that teachers have not gone for in -service course for five years in the research findings about “School children and National Examinations. Who fails who?” from six Regions of Tanzania.
“When we were at school, we had special teachers with special trained skills in reading, and writing who used to teach standards one and two. Those teachers taught few subjects such as Kiswahili (counting, reading and writing). Now days those with special skills in reading and writing have retired and the government does not provide in-service training to   support the special skills, it causes most of pupils unable to read, write and even fail to do  simple arithmetic although some of them join secondary schools. However those classes are taught many subjects as upper classes; standard six and seven”. (One retired female teacher).

4.2.11 Methods of Teaching and Learning
If a teacher observes that one method is failing to achieve desired learning objectives, it may become necessary to try another. It is the teacher’s expertise that determines what method suits his instruction best in maximizing positive learning attitudes and outcomes. Indeed, this is an ethical requirement in that a teacher has a professional responsibility to do what works best in his classroom to deliver the curriculum. These informed the use of Participatory Learning Technique as against the normal traditional lecture method. The results in Table 4.11 show that majority 60% of respondents use both participatory and non-participatory teaching method while 5% and 35% use non participatory and participatory teaching methods respectively. The use of best recommended methods of teaching in Ruangwa signals the presence of other factors that impact negatively on pupils’ performance in PSLE.  Imonje (2011) in Kenya while identifying the factors that influence teachers performance and effectiveness in the implantation of the free primary Education in public a primary schools found that constraints of teaching and learning facilities, teachers commitment, poor teachers working conditions and poor qualifications hinder the performance of the pupils. Teachers cannot apply well the teaching methods because teachers are not prepared well in implementing curriculum as one third were well in competence and two thirds were not well prepared (Hakielimu, 2012). Teachers and attitudes counts in curriculum implementation, teachers should cope with instruction work, class management and pupils work and monitor individual learning.
4.2.12 Observation of Classes by Head Teachers
One of the roles of the head teacher is to carry out internal supervision of curriculum implementation in his/her school. This involves physical observation of teachers’ lessons in progress. Data in Table 4.12 shows that majority of the respondents 50% said that head teachers often observed classes as compared to 17.5% and 12.5% who said that head teachers observed classes always and rarely respectively. On the other hand, 20% of respondents said that their head teacher never observe classes. Lack of regular observation of classes and failure to observe classes by head teachers may cause some teacher miss periods which in turn hinder accomplishment of syllabus. Mwaoria (1993) in Kenya while doing his Masters in Education research on performance in Kenya Certificate of Primary Education (KCPE) found that main tasks of the school head teachers are to interpret national policies, executing curriculum program, seeing to pupils welfare and equipping school facilities.
4.2.13 Motivation of Teachers by the Government
 Table 4.13 indicates that 32.5% of the respondents agreed that they felt being motivated by the government in contrary the majority 67.5% who said that they are not motivated. World Bank Report (1986) acknowledges that teacher satisfaction is generally related to achievement satisfied teachers would concentrate hence enhancing academic performance of their pupils. Therefore, presence of many teachers who do not feel being motivated by the government may be a cause of poor performance in PSLE. 
“Teachers’ salary is low compared to other professions; also working environment is not conducive. For example most of schools have no teachers’ houses, and in other villages even houses for rent are not available. It forces the teachers to live far away from school environment therefore lack of good preparation of lesson plan before getting into the class. As result teaching is by experience without teacher preparation, sometimes pupils are given notes without being taught which lead to poor performance in PSLE”. (Female parent, Ruangwa). When there is lack of motivation teachers strike on lower salary (Hakielimu, 2012).

4.2.14 Ratio of Kiswahili Book per Pupils
The adequacy and lack of teaching and learning materials affects the effectiveness of a teacher’s lesson. Teaching and learning resources enhances understanding of abstract ideas and improves performance. The study observed the ratio of Kiswahili book per pupils. Results in Table 4.14 show that majority of the respondents 27.5% share one book by more than five pupils in contrary to the minority 5% who use one book by one pupil. On the other hand, 17.5% of the respondents shared one book for two pupils while the category of pupils who shared one book by three and four pupils were in the proportion of 25%. Such unfavorable school materials and facilities environment makes learning of the subjects like Social Studies very abstract to the pupils and could be a factor inhibiting good performance in PSLE in Ruangwa District. Schneider (2003) found out that school facilities have a direct effect on teaching and learning. Text books enable the pupils to follow the teacher’s sequence of presentation and aid in understanding of lessons (Ubogu, 2004). 
“Pupil’s poor performance in PSLE in Ruangwa district is caused by poor learning environment, such as shortage of desks, books and others. Also some of schools are located far from pupils’ homes. In most of primary schools in Ruangwa district especially rural areas the shortages of teachers discourage pupils to attend school. Pupils’ attendance is very poor throughout their study. But those pupils with poor attendance go and sit for PSLE what next is poor performance”. (Male parent, Ruangwa). 
     
4.2.15 Presence of Play Ground at School
The presence of play grounds in schools facilitates pupils to participate in different sports that help to keep them physically and mentally fit. A June 2010 study by the American College of Sports Medicine highlighted the link between physical fitness and school performance. The study looked at 338 sixth-grade students at a small urban school in Illinois and showed that students who met physical fitness standards were more likely to achieve higher academics than those who were less physically fit (Mullis, et al. 2011). The schools need to place more emphasis on physical education and physical activity programs. The results in Table 4.15 shows that 95% of the schools have play grounds while the rest 5% of the schools do not have play grounds. Despite the presence of play grounds in many primary schools in Ruangwa pupils’ performance remain poor this signals either the presence of other factors that impact pupils’ performance in PSLE or schools with play grounds have not set time of physical activity for pupils. One male interviewee responding on play ground said:
















5.0 CONCLUSIONS AND RECCOMENDATIONS
5.1 Conclusions
This study investigated the Factors Affecting Pupils’ Performance in PSLE in Ruangwa District, Lindi Region, Tanzania. It utilized primary data from a total of 165 respondents whereby 8 passed pupils in PSLE 2013 with little abilities in reading, writing and doing simple arithmetics joined secondary schools, 87 standards seven pupils, 40 were teachers and 30 were parents. The body of evidence accumulated in various literatures shows the existence of a relationship between several characteristics and pupils’ performance across societies. Both mixed design method and descriptive statistical techniques have been applied to identify the important predictors of pupils’ performance in PSLE. From these analyses several interesting observations have been made, although the analysis itself was subjected to various types of problems including some observed logical or theoretical hypotheses being rejected by some of the respondents. Such a situation may be due to different backgrounds and diversity of experiences from individual respondents.

The study realized the following as factors affecting pupils’ performance in PSLE; punishment of pupils, attending pre-primary schools, multiple choice types of exams, education level of parents, contribution of food to schools by parents, presence of cultural practices, motivation of teachers by the government and ratio of Kiswahili books per pupils. Renewed efforts are therefore required to address the factors that hinder education effectiveness in Tanzania and Ruangwa district in particular. Based on the results of this study, attention should be given to all the factors affecting pupils’ performance in Primary School Leaving Examination (PSLE).  
5.2 Recommendations
 Performance of pupils is a product of socio-economic, psychological and environmental factors. Education plays a significant role in political, economic and social realms of development. From the study results and the conclusions several variables were seen as the determinants of pupils’ performance in PSLE in Ruangwa District, Lindi Region, Tanzania. Therefore, the following recommendations can be made to address the factors affecting pupils in Primary School Leaving Examination (PSLE):
1. To the Teachers, Schools and Parents
Research on corporal punishment has shown that it may be harmful. Many other methods of discipline are effective in promoting self-control, eliminating undesirable behaviors by using alternative punishments and promoting desired behaviors in children. Therefore, the researcher recommends non-violent methods of addressing inappropriate behavior in schools, such as behavior management and school-wide positive behavior supports through guidance and counseling as well as establishing good relationships.

The challenges that pupils in public schools face cannot be solved by educators alone; nor can these problems be solved by parents or families alone. Pupils in schools across the nation are confronted by critical social, emotional and environmental problems. More collaboration between the school and parents at home need to be focused on dealing with these problems. Every school has to promote partnerships that can increase parental involvement and participation in promoting the social, emotional and academic growth of children. Cultural practices which are important can be conducted during holidays.
2. To the Pupils
Pupils should study very hard in schools, doing home works; attend schools, observe respect and discipline in order to improve performance in PSLE.

3. To the Government
	The government in collaboration with parents and NGOs should establish programs to offer quality meals to the schools that provide the energy, proteins, minerals, vitamins other nutrients pupils need to achieve their maximum potential.
	The Prime Ministers’ Office Regional Administration and Local Government Authorities (LGAs) to work in collaboration with the Ministry of Education and Vocational Training should motivate teachers in terms of recommendation for promotion, subsidizing of house rents and provision of hardship allowances for those who work in very remote areas and the teachers who meet the expectation of the pupils, parents and curriculum goals for high-quality; sustainable Universal Primary Education for all (UPE) is to be achieved. 
	The government, parents, teachers and other stakeholders such as Non Governmental Organizations need to sensitize the local community to discard beliefs and practices such as Unyago that inhibit students’ effective participation in education and ultimately leading to poor performance in PSLE.
	To mitigate the inadequacy of teaching/learning materials, school equipments and school inspection facilities the government needs to enhance and extend the allocation of funds to the education sector.  The government should collaborate with Local Government Authorities and communities to supplement on what the government does by enforcing the Education Act of 1961 which among other orders demands local authorities and communities to participate in construction of primary schools and provision of primary education.
	To encourage and promote the overall personality development of the children in physical, mental, moral and social characteristics and capabilities the government should establish physical and social infrastructures that are very conducive for pre-primary children to learn such as having play grounds and fencing all the schools.
4. To the National Examination Council of Tanzania (NECTA)
The decision to use multiple-choice tests or include multiple-choice items in a test should be based on what the purpose of the test is and the uses that can be made of its results. If they substantially control curriculum or instruction, or are used to make important decisions about pupils, then multiple-choice tests are quite dangerous and should be avoided.
5. To the Media and Government
Media and government should play active roles in informing the parents about the importance of education in today’s world of Science and Technology. They should enrich the horizons of knowledge of the parents and make them realize that education is as necessary for them as for their children. Parental education is very important for best pupil’s academic performance
6. Policy Makers
Policy makers may design policy to prohibit corporal punishments and cultural practices which are mal treatment to the children. There is a need to examine the role and contribution of school continuous assessment in final grading of the pupils/students.

7. Further Research
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 APPENDEX I: LETTER OF INFORMATION
Dear Sir/Madam
RE: PARTICIPATION IN RESEARCH.










 APPENDEX II: INTERVIEW QUESTIONS AND FOCUS GROUP QUESTIONS
1.	What are the school factors which contribute to poor performance of pupils in 
             School Leaving Examination (PSLE) to pupils in Ruangwa district?
2.	 Which factors do you think are caused by the teachers which lead in poor 
             performance in PSLE?….How parents and community contribute to poor performance in PSLE in Ruangwa district?
3.	 Mention any pupils’ based factors which can  cause poor performance in PSLE
4.	 How parents and the community can contribute to poor performance in PSLE in   
                  Ruangwa district?

      










APPENDIX III: QUESTIONNAIRE FOR THE TEACHERS 
The purpose of this Questionnaire is to collect data for academic purpose only. Please respond to the following questionnaire in regard to the investigation into the factors affecting pupils’ performance in Primary School Leaving Examination (PSLE) in Ruangwa District, Lindi Region, Tanzania. For each questionnaire tick the most and appropriate response.
PART A: Bio-data of the respondents:
1.	What is your gander?
            Male        [       ],          Female [      ]
2.	What is your Age in years?
         Below 25   [     ],    26-35   [    ],   36 – 45    [    ],   46 – 55    [     ],     56 above   [    ]   
       3.  Which is your highest formal academic qualification?
            Certificate [     ], Diploma [   ],    University (degree) [   ], University master   [    ]            
 4. How long have you worked in this school or organization?
              Less than one year [  ], 1-5 years [  ], 6-10 years [   ], 11-15 [   ],                                        
              More than 16 years [   ]
  PART B: Factors Affecting Pupils Performance in Primary School Leaving       
                        Examination (PSLE) in   Ruangwa District
1.	Have you got the basic skill of writing, reading and arithmetic to help the slow learner?                  Yes [    ]                 No [    ]
2.	Have you ever attended any in-service course since being employed?
           Yes [     ]            No [    ].
3.	How many periods per week do you have in school timetable?
           5 -10 [    ],    11 -15 [   ], 16-20 [    ], 21 – 25 [     ],    26 – 30 [     ], 30 above [     ]
4.	  Which methods of teaching and learning do you use in the classroom teaching?
           Participatory [  ], Non participatory [ ], Both participatory and Non participatory [ ]
5.	If the pupils perform well in their final examinations; are you motivated by the head of the school?    Yes [   ],               No [    ]
If the answer is yes, explain how you are motivated………………..….…………...
 ……….………………………………………………………………..….…..……
………………………………………………………………………………….……
6.	How often does the head of school inspect teachers while teaching in classes for a week?       Very often [    ],          Often [    ],          Not often [    ],          Never [   ]
7.	How many Kiswahili books do the pupils share in the classroom? One pupil per one book   [   ], Two pupils per one book [   ], Three pupils per one book [    ], Four pupils per one book [    ],   More than five pupils per one book [    ]
8.	Has the school got the play grounds?
            Yes [     ],          No [    ],       Not sure [    ]
9.	Do you think multiple choice type of examinations questions encourage the pupils to pass   examination?                Yes [   ],      No [    ],      I am not sure [    ]
10.	 Which type of examination questions do you prefer?
              Multiple choice [    ], Matching items [   ], Short answer questions [   ],
              Fill in blanks [   ], Essay questions [   ]





 APENDEX IV: QUESTIONNAIRE FOR THE PARENTS
 1.   What is your gender?               Male [    ],          Female [    ]
 2.   What is your Age in years?
           Below 25 [     ],   26-35 [    ],    36 – 45 [      ],    46 – 55 [     ], 56 above   [    ]   
 3.   Which is your highest formal academic qualification? 
       Certificate [   ],   diploma [    ],   Degree [   ],     others [    ] specify…………
 4.   Do you contribute some food at school for your child as lunch?
       Yes   [    ],    No [    ].    I don’t know [    ]
  5.   Do you assist pupils to learn at home and doing their homework? 
        Yes   [    ],                No [    ].
  6.   Are there any cultural practices which affect pupils’ performance in Primary School     Leaving Examination (PSLE)?                 Yes   [    ],            No [    ].
        If yes, mention those cultural practices_____________________________________ 
7.	How often do you go to school to consult the teachers on academic performance of your child?            Often [    ],    Very often [    ],    Not very often [    ],    Never [   ].
	




      APPENDIX V: QUESTIONNAIRE FOR THE PUPILS  
     1.  What is your gender?             Boy [     ],           Girl   [     ]
     2.  What is your age in years?
          -10   [     ],        11 – 15 [    ],         15 – 20 [      ],    Above 20   [    ]
    3.   If you get low marks in the classroom test are you punished by the teachers?
          Yes [   ],        No [    ].
   4.    Did you attend pre-primary school before joining standard one?
           Yes [   ],        No [    ],        I am not sure [    ]
    5.   Do you think multiple choice type of examinations questions encourage the pupils to    pass examination?                       Yes [   ],      No [    ],      I am not sure [    ]
    6.   Which type of examination questions do you prefer?
          Multiple choice [    ], Matching items [   ], Short answer questions [   ],
           Fill in blanks [   ], Essay questions [   ]
    7.   How many pupils share one desk in the class?
           One pupil per one desk [  ], Two pupils per one desk [ ],  Three pupils per one desk          
           [    ],   Four pupils per one desk [    ],    More than five pupils per one desk [    ].
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